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	Geography Department Curriculum Intent

	Values that Underpin our Curriculum

	Geography Values Statement

The academy’s Geography curriculum aims to create knowledgeable, skilled critical thinkers who are socially and environmentally aware about the changing planet that they live on. 

We teach Geography to help pupils make sense of the world, physically, socially and ethically. Our aim is not to race through content but to ensure pupils remember key knowledge, use it to explain processes, and apply it to real-world issues with confidence.

Geography at Fulwood is built on interweaving threads of geographical enquiry by building on powerful knowledge, clear communication, and refined practice. Our role is to ensure pupils leave not just knowing more but also being able to use it.

Knowledgeable: We aim to create pupils who have a wide-ranging geographical vocabulary which they can use fluently both verbally and in written form. We also aim to create pupils who have knowledge of place and space in order to locate places and explain contrasts between places. These knowledge gains support our agenda to provide pupils with cultural capital. Pupils know essential physical and human processes, and how they interlink. We focus on what must be remembered for later learning to make sense.

Skilled: We aim to create pupils who can use distinctly geographical skills in order to process information and understand place. These include OS skills and enquiry skills. The acquisition of these skills promotes independence and resilience which the department sees are valuable and transferable aspects of character.  Pupils use geographical vocabulary, data, maps and enquiry methods with growing independence.

Memory and Meaning: Pupils retrieve knowledge regularly, not to rehearse performance, but to make it stick. Retrieval is designed into every unit and home learning cycle - homework is therefore an integral part of curriculum design, not an add-on. Its primary purpose is to secure long-term memory of powerful geographical knowledge, develop confident use of subject-specific vocabulary. At KS4 it also prepares pupils to apply knowledge through explanation, evaluation and extended writing.

Critical Thinkers: We encourage pupils to ask questions and evaluate processes and information presented to them. Again, the acquisition of these skills promotes independent thought and resilience.   Pupils think ethically about their environment, communities, and global challenges. They are taught to explain, not just describe.  We do this through an enquiry approach to the curriculum and decision making activities.

Social and Environmental Awareness: Throughout the topics taught we aim to provide pupils with the opportunity to reflect on how their choices and actions shape and change the planet. We aim to use these reflection points to highlight how the choices we make can show how we can care for the planet (sustainable actions) and the people who inhabit it (social conscience/humility). 

We are honest about how curriculum choices are made. Some units are selected due to available resources or expertise and this is reviewed annually. But our focus is to ensure every chosen topic:
· Connects to core exam domains
· Builds towards extended written responses
· Contains key knowledge worth remembering long-term

Our Geography curriculum aligns closely with our core values of We care, We Challenge, We Commit. We are proud that our Geography curriculum supports the Fulwood Values of the Academy. 

	We Care
	We Challenge 
	We Commit

	· Promote respect within class and ensure pupils speak politely to one another. 
· Promote respect within class and ensure pupils listen to contrasting opinions and are considerate of these opinions.
· Promote awareness of social and economic inequality and how inequalities can be reduced. 
· Promote awareness of environmental damage and sustainable actions that can protect the planet.
	· Promote high expectations within the classroom and encourage pupils to have high expectations of themselves. 
· Promote a growth mindset amongst pupils by encouraging pupils to recognise that we make mistakes, but that we learn from these mistakes. 
· Promote academic habits such as tracking the news and signposting documentaries and literature about contemporary issues. 
· Promote engagement though turn and talk to strengthen independent extended writing tasks.
	· Promote high expectations within the classroom and encourage pupils to have high expectations of themselves. 
· Promote high expectations around presentation and task completion. 
· Promote independence and the need to arrive to lessons on time and equipped. 
· Promote commitment to pupils learning through homework and revision.

	Vision for KS3 and KS4 Curriculum

	Key Stage 3
	Key Stage 4

	· We aim for our Key Stage 3 curriculum to be- progressive with each year building upon the previous year…
· Year7: Processes that shape the Earth
· Year 8: People and the environment.
· Year 9: Future of a changing planet. 

· We use concepts to help pupils organise learning and classify ideas (Physical Processes; Human Processes; Wealth; Climate Change; Scale; SEEP; Sustainability)

· We aim for pupils to confidently use geographical vocabulary and staff unapologetically talk like geographers whilst giving context to new terms. 

· We aim to run field trips each year to ensure pupils from all backgrounds have the opportunity to experience contrasting environments. 

· We aim to embed a range of distinctly geographical skills including enquiry skills, OS map skills and GIS skills from the outset of Year 7.

· We aim to build on place knowledge acquired at KS2 and build atlas skills into the curriculum. 

· We aim to spiral and revisit concepts and key terms to interrupt forgetting and ensure pupils see value in prior learning. 

· Our Geography curriculum at Key Stage 3 aspires to provide an insight into the Key Stage 4 Geography curriculum. 

· We endeavour to develop pupils skills in extended writing through developing skills in explanation, evaluation and analysis to prepare them for GCSE exam style questions.
	· Our two year Key Stage 4 curriculum for Geography allows us to cover content with sufficient depth, richness and rigor. 

· In KS4 we have interspaced curriculum topics so that pupils learn new content over an extended period which allows them to secure knowledge. 

· In KS4 Development and Climate Change are taught in the first term of Yr10 as these topics/concepts will allow pupils to offer synoptic insights into future topics. 

· Our KS4 curriculum aims to inspire future cartographers, GIS specialists, urban planners, environmental scientists and sustainability experts to name just a few. 

· We aim to promote a love of learning and proudly advocate for our students to aspire to achieve the top grades. 

· We aim to create critical thinkers and have embedded ‘enquiry’ geography into the KS4 course. Fieldwork tasks are built into lessons and SOW.

· In KS4 we consolidate and build upon the geographical skills which make geography unique. OS map tasks are not taught discretely but are continuously embedded into lessons and SOW. 

· We aim to provide pupils with the ability to retain knowledge over a long period of time through interleaving and spacing DINs.


	Curriculum- Depth, Breadth and Challenge

	Curriculum Design – Breadth and Depth
	Curriculum Challenge
	Assessment

	· We follow long term plans/medium term plans which sequence knowledge and skills. 

· Knowledge and skills are spiralled through the curriculum to add depth of knowledge.  

· Key concepts and skills are mapped out throughout the curriculum so that progression and consolidation of these skills and concepts can be made.

· We review schemes of work to identify any gaps and highlight key misconceptions that may arise so we can ensure that our teaching addresses these. We use data to help inform these enhancements. 

· We allow for topics to be spaced and interleaved in DINs for pupils to revisit content to develop long term memory.
	· We cold call pupils and encourage pupils to articulate their responses in full sentence (supporting this when necessary). 

· Pupils are required to write and speak in extended ways to explain their thinking. We aim to make children ‘explain’ rather than just ‘describe’

· We share success criteria with pupils to allow them to self-assess and create the highest quality outcomes. 

· We provide specific feedback and expect pupils to react to feedback in order to make gains in knowledge and understanding.  

· We differentiate our questioning and activities to elicit more detailed responses. 

· The visualiser is used in every lesson in multiple ways; response to DIN, show call and annotation of model answers. 

· Live modelling and scaffolding underpin extended writing.

· ‘I Do, We Do, You Do’ is the department norm. This increases clarity and lowers cognitive load especially for SEND and EAL learners.

· Oracy strategies (Turn & Talk, Cold Call) are embedded to increase pupil thinking ratios.

	· Assessments are driven by the curriculum, not the other way around.  We deliver a rich, deep and ambitious knowledge-based curriculum.     The assessments evaluate how well we can deliver this curriculum and how effectively individual pupils have mastered that body of learning.

· Assessments are not conducted in isolation. They take place after a particular body of knowledge has been taught or proficiency in a skill has been practised. Assessments check for memory and mastery, not just temporary performance.

· The purpose of assessment is to identify the strengths – and any deficits- in an individual pupil’s own learning, and to establish whether there are any misconceptions amongst groups of pupils that may need to be retaught, taught differently or otherwise reinforced. 

· Learning is about affecting changes in long term memory and so we use assessments that establish whether pupils have mastered the basics in our subject and have the confidence to build towards concepts and skills with sufficient depth that are increasingly complex. 

· Assessment is also shown through show call/live modelling on the visualiser to check for understanding and address any misconceptions

· Tasks use scaffolding and fading to prepare pupils for assessment style questions.

· Feedback is designed to close the gap between current performance and long-term retention. Pupils act on it in green pen, but it is also followed up in quizzes.

	Cultural Capital

	· Pupils are allowed to develop place and locational knowledge. 
· Pupils are encouraged to recall facts about places
· Development of OS skills, enquiry skills and critical thinking are transferable life skills. 
· Develop understanding of contrasting and major global spaces. 
· Pupils learn to appreciate and accept different cultures.
· Contemporary global events of significance are reference and interwoven into the existing curriculum including events such as COP27 or new laws.
Pupils are encouraged to track the news and current global issues are referenced in class. 

	Promoting Equality and Opportunity 

	SEND and Provision for Disadvantaged
	Literacy

	· Class Profile Sheets used to complete intervention 
· Data analysis includes vulnerable groups 
· Regular data analysis
· Scaffolding and differentiation of lesson resources
· Use of visualisers to model work and remove cognitive load. 
	· Key terms and mature vocabulary used unapologetically to bridge the vocabulary gap.
· Staff breakdown new vocabulary offering context and synonyms. 
· Literacy embedded into marking policy via spag marking.
· Word banks shared where appropriate.
· Oracy development used to support literacy with pupils chorusing new terms and pupils being expected to speak in full sentences. 

	SMSC and British Values
	Leadership and Enrichment

	· Relationships are crucial to teaching and learning: modelling of respect in lessons (how we speak and listen).

· We teach students about sustainability and how human actions can impact the local and global environment. 

· Geography allows students to recognise their personal strengths and how this affects their self-confidence and self-esteem.

· The department reinforces the benefits of physical activity and exercise and the importance of sleep when discussing revision and homework.

· The department reinforces the importance of, and strategies for, maintaining a balance between work, leisure and exercise. 

· Through enquiry based learning pupils will learn ways of recognising and reducing risk, minimising harm and strategies for getting help in emergency and risky situations.

· Pupils will learn the qualities and behaviours they should expect and exhibit in a wide variety of positive relationships (including teams, class, friendships etc.).

· Pupils will learn about acceptance and how existing inequalities can be reduced and challenged.


· Pupils will learn about their own identity as a global citizen and how their actions can influence and shape the environment and society.  

· Pupils will learn to identify own strengths, interests, skills and qualities through feedback and self-reflection opportunities. 

	· Fieldtrips planned for each year group to enable pupils to explore contrasting environments. 

· Enquiry learning planned into each year group on several occasions to develop independence and critical thinking skills.  

· Links made with post-16 providers in order that pupils cab gain insight into future paths in careers and education. 

· Presentation and collaborative learning tasks built into SOW where appropriate. 

· Through cold call and show call, pupils take ownership of their learning and promotes engagement in lesson.






	Geography Department Curriculum Implementation

	Rationale

	Curriculum Delivery 
	Assessments 
	Quality Assurance

	· Middle leaders ensure that teachers have access to, and fully understand, the curriculum overview and learning sequence (including schemes of work).

· Lesson plans are shared and adapted within the department so that there is consistency of curriculum content. KS3 lessons are centralised, as well as home learning quiz/recall retrieval (some multiple choice for lower ability classes) - Pupils regularly revisit key content through Knowledge-Organiser-led tasks and low-stakes testing. This interrupts forgetting, strengthens schema, and supports progression across the spiral curriculum.

·  KS4 lessons all follow the SOW set out by the exam board (AQA). Home learning - pupils following and complete linked pages to prior learning from their own copy of the CGP workbook for homework - although class teacher will differentiate depending on the class. 

· Knowing the profile of expertise and experience among team members is essential. Leaders talk to staff, encourage them to reflect and identify development needs for themselves. Classroom observations are focused and purposeful. Key staff model strategies, standards and expectations for team members. There is a supportive culture in which feedback is sought, discussed, valued and acted upon. Coaching is strong.

· There is effective induction for new staff and temporary staff: they are well-briefed on policies, including behaviour management, and this enables learning to proceed smoothly. A document entitled ‘What good geography looks like?’ has been created to support new and non-specialist staff. 


	· The aim of assessment for the Geography department is simple. We want to identify gaps, bridge gaps and then check to see whether the gap in learning has been closed. 

· All assessment tasks are designed with a clear rationale and comprehensive mark scheme clear: consequently teachers can readily determine whether individual pupils or groups of pupils have misconceptions or require further practice to develop their skills.

· Response to assessment may be in different ways, but always with the aim of developing pupils’ skills, knowledge or understanding further. Responses to assessment might include: additional challenge questions for individuals; re-teaching an aspect of work in a different way; setting a follow-up task that requires independent research; requiring pupils to complete a ‘gap’ task that is based on personalised feedback. 

· If endemic misconceptions occur, departmental planning may need to be reviewed. These endemic misconceptions will be revisited quickly before they become embedded, but the SOW and teaching for the following year will be reviewed to prevent these developing in future cohorts. 

· Model answers are given to pupils and analysed under the visualiser so pupils have a clear understanding of procedural knowledge for exam style questions.
	· Monitor implementation through internal quality assurance – book looks and learning walks.

· Pupil Voice activities. 

· Question level analysis is completed for formal assessments; all at KS4 and AP3 for KS3.

· There are three occasions during the year at which data is collected by the Trust. There has been a shift towards summative style exam assessments at the end of a Progress Period, however a range of data is used by the department to make judgements about pupils. Teachers input data based on outcomes of assessment but also based on effort in lessons and response to Home learning at KS3.  CPD for standardisation and moderation are in place to show marking of assessments is accurate.

· Data is moderated and quality assured via pre quality assurance checks of assessments and teacher understanding of assessments, the provision of comprehensive mark schemes and post assessment quality assurance processes to moderate outcomes awarded. 

· Grade boundaries are adapted at KS4 to show progression of knowledge and skills developed over the two years.


	Curriculum Breadth

	Cross Curricular Links
	Embedding Challenge into the Curriculum
	Implementing Wider Reading and Embedding Literacy

	· The curriculum overview spirals concepts and knowledge and RAGs geographic vocabulary- this overview supports teaching planning in identify which concepts are new. Teachers consider connections at the point of planning and use these to re-emphasise key learning and affect long-term memory. 

· Classroom display is used effectively: key vocabulary is prominently displayed, revisited and used for discussion: this emphasises key learning.

· Teachers use open-ended questioning that encourages pupils to make connections for themselves.

· SMSC is promoted across the curriculum and values are consistently emphasised.
· Fieldwork permeates the curriculum and the importance of the sequence of investigation. 

· Links to Maths via statistics and English via extended writing and the value of spag are promoted. 

	· Pupils are challenged to think deeply about topic taught and encouraged to think and speak like geographers. 
· 
· Success criteria are shared with pupils and these criteria include challenge elements which continually push learners to challenge themselves and feel uncomfortable. 

· Pupils undertake activities that require them to develop opinions, categorise information in terms of its importance and identify gaps. 

· Pupils are also challenged through the use of turn and talk to verbally develop their opinions. 

· Pupils are kept engaged and held accountable to their learning through teachers assertive monitoring pathways, using cold call and show call.


	· Adults in Academy role model reading for pleasure and for reference/research – show excitement in exploring the subject!

· Delight in using extended vocabulary and promote the use of tier 2 and tier 3 vocabulary. 

· Pupils are expected to speak in full sentences are articulate themselves clearly. The same expectation is true with written work. 

· Opportunities to read news and academic articles with challenging text are taken. 



	Promoting Equality and Opportunity

	Staff Collaboration 
	Intervention and Addressing Knowledge Gaps 
	Equal Opportunities and Provision for SEND

	· The Geography department uses department time to explore the curriculum and ensure that there is consistency, quality and relevance (recent news stories, new research) to the curriculum delivered.

· Weekly department time is used to map out SOW and consider lesson sequencing and critical knowledge. Exam Analysis, Detail Case Study and Curriculum Overview documents support this process. 

· Some staff are instructional coaches and exam markers and we give time within department to explore learning from these experiences. 

· We make use of IT solutions to work collaboratively on documents and share resources. 

· Resources are centralised and during department meetings, lesson visits and book looks to monitor the successful enactment of the curriculum.

· For GSCE AP marking, staff swap class assessments to ensure there is no bias. These assessments are standardised and moderated during department time.


	· The Geography team sequences knowledge through retrieval practice including the use of starter quizzes to retrieve prior knowledge. 

· Assessments are driven by the curriculum, not the other way around.  We deliver a rich, deep and ambitious knowledge-based curriculum.     The assessments evaluate how well we are able to deliver this curriculum and how effectively individual pupils have mastered the knowledge and skills outlined in the curriculum overview. QLAs are analysed to highlight particular exam style questions that pupils need most intervention on, with further model answers given and procedural knowledge provided to support pupils with this.

· The curriculum model emphasises breadth and richness. We provide pupils with memorable opportunities to enjoy learning and build in skills that make geography distinct eg. Fieldwork and map skills. 

· Testing is only a means of assessing pupils’ learning: it is not an end in itself. Pupils become familiar with assessment (success) criteria so that their learning is purposeful but first and foremost they grapple with subject content and key ideas. 

· Speedy turn round of assessment data: establish and adhere to set deadlines.

· Question level analysis underpinning rapid analysis of issues to be resolved at cohort/class/group/individual level and share best practise.

· AfL in the classroom informs lesson delivery and lesson planning. Misconceptions are reacted too either immediately or planned for in the next lesson. 

· Feedback from assessments provides learners with smart targets for improvement. The codes www and ebi are used. 

· DINs are used for retrieval either from previous lesson or previous topics to develop memory. DIN booklets have been created for year 11 that are interleaved and spaced.

	· By sharing resources and co-planning, we ensure all students have access to high level quality resources that are differentiated to suit the needs of the most and the least able. As a Geography team, we aim to ensure that irrespective of their ability, pupils are taught by enthusiastic teachers, using excellent curriculum plans. 

· As a Geography team, we ensure that for pupils with SEND, steps are taken (advised by specialists in Academy) to remove barriers. When we use pupil passports to support learners and consider this cohort when analysing data. 

· Staff ensure pupil passports have been read and interventions applied where necessary.


	Reducing Workload

	· We are reviewing our assessment process in order to streamline marking and avoid bottle necks. Assessment must be continual and manageable. 
· Marking pro-formas and templates are used to simplify marking and reduce the need for excessive written comments.
· Lessons and resources are shared amongst staff to simplify and reduce time taken for lesson planning.
· Homework is tested by regular quizzing/recall testing and does not require excessive marking or planning. Knowledge Organisers support this. 
· Common schemes of work are a further way in which workload issues are being addressed.
· CPD sessions provide opportunities to share best practice.
· Planning documents around Exam Analysis and Detailed Case Studies reinforce consistency and remove the need for time consuming research. 
· Use of AI to help generate model answers.
· Home learning checks are marked by pupils and monitored by teachers in lesson.
· Use of AI to feedback on book looks and lesson visits.


	Geography Department Curriculum Impact

	Progress and Academic Impact
	Personal Development and Behaviour and Attitudes Impact

	· Pupil voice response.

· Pupils take up subject leadership opportunities.

· When pupils revisit concepts, they remember them without re-teaching of the foundations being necessary.  As pupils are able to recall prior knowledge, both through DINs, retrieval booklets and in assessments.

· Pupils are able to apply their learning in different ways – as shown in debates, presentations, creation of models to show their understanding.

· Pupils will achieve on their internal and external assessments.

· Homework is accessible, manageable and consistent so that all pupils—especially SEND and disadvantaged learners—can succeed independently.

· Homework reinforces high expectations, builds positive learning habits, and ensures pupils remember more, know more, and can do more over time.
	· Pupils’ enthusiasm, participation in independent work, their interest in going deeper, extra- curricular response.

· Pupils’ ability to make connections and explain for themselves.

· Pupils are keen to talk about their learning.

· Pupils take up leadership opportunities with enthusiasm.

· Extra-curricular provision linked to the subject has a positive response.

· Pupils will learn about employment sectors and careers will be sign-posted in different units. High aspirations for all will be promoted.

· Pupils understand the importance of being held accountable for their learning and are happy to be more independent and challenge themselves.
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