	
	
	




	History Department Curriculum Intent

	Values that Underpin our Curriculum

	At Fulwood, we aim to create the very best historians. We challenge students to think, act and speak like historians:- to investigate thoroughly, to assess evidence, to understand chronology, to evaluate interpretations and develop arguments. We do this by a consistent approach across the department ensuring all students develop the range of skills needed to become confident in their own historical knowledge and opinions, make well supported judgements and express themselves articulately using keywords from topics and academic, historical vocabulary.
Our curriculum at Fulwood goes far beyond what is taught in lessons, for whilst we want students to achieve the very best examination results possible, we believe our curriculum goes beyond what is examinable. As a department we believe that the transferable skills gained in our subject are essential for life in the 21st century; ready for the global world which links strongly to our whole school purpose. We teach students the importance of challenging the provenance of information, evaluating different interpretations and processing large amounts of information to create a coherent argument so they can become articulate citizens. We teach empathy and tolerance and an understanding of how history has created the world we live in today. Our aim to bring current affairs to life in the history classroom. Within the History department topics such as the Silk Roads, Rise of Islam  Holocaust, Slavery, Civil Rights and the themes of migration and social change through British history provide students with a range of substantive knowledge and second order concepts that are inter-leaved, with a chronological narrative enabling students to understand the world today from a local, regional, nation and global perspective.
Our curriculum in History strongly supports our school focus of inspiring students to achieve and guiding them to be confident, capable citizens; to enable them to thrive in a diverse British and global community. Examples of how our curriculum supports the school focus are through challenging the students to think independently, to follow their own lines of enquiry and to present their work in a creative way to develop their ability to articulate their thoughts and arguments. For example, in the Year 9 we challenge misconceptions around World War One with a focus on the role of Imperial troops, whilst the study of civil rights allows us to examine British values of tolerance and equality and discuss continued issues of racial and social discrimination today. The exploration of the silk roads and there significance throughout history to the modern day reflects the diversity and multiculturalism of our school, our country and the world as a whole.  As staff we are enthusiastic about history and encourage and reward enthusiasm and effort amongst students through our student of the week programme and class rewards system. Collaboration is encouraged as discussion and debate is at the heart of every lesson in History.
Each topic has a specific enquiry question which provides students with a focus and individual lessons also have specific takeaways to provide clarity for students on what they need to know both at the end of each lesson and by the end of the topic enquiry. Lessons routinely make use of the visualiser in combination with Cold Call and pair and share to model best practice challenge misconceptions and promote independent learning and resilience.  For key stage three students will undertake at least one You Do red pen assessment each half term that focusses on a specific historical skill and allows them to demonstrate their understanding of the enquiry question. The you do is a feedforward exercise that is undertaken after an I/WE do including show call and provision of a model answer and specific declarative and procedural points to improve. To provide challenge and build resilience the ‘You Do’ assessment question is both cognitively similar but different to the practice question.
KS4 students also follow the feedforward model. As a knowledge engaged curriculum we believe that knowledge underpins and enables the application of skills; both are entwined. As a department, we define the powerful knowledge our students need and help them recall it through staff who know the content thoroughly and having a carefully planned curriculum which builds on previous knowledge and helps students understand topics in a wider context. As well as this, the history department have a retrieval focused homework programme that focuses on ensuring that students can recall key historical content and using the Carousel learning platform.  Carousel and knowledge organisers are also utilised to prepare KS4 students for exam style feedforward assessments. In addition, Vocabulary organisers support the fortnightly testing and pre-teaching  of students understanding and spelling of tier three vocabulary.    
Home learning is set in  accordance with the school policy on homework. Key Stage three is set on a week B with the expectation of x hours to be completed over the two weeks. 
Key Stage 4 is set each week with the expectation of x hours to be completed.
Low stakes quizzes and formative assessment of longer written answers are regular features of history lessons. We build the Cultural Capital of our students through everything we teach as history and culture are intrinsically linked. We are constantly improving students’ understanding of wider culture through exposure to politics, art, religion and language within the history we teach. We use music and film in our lessons wherever possible to give students access to a wide range of influences and help them to understand how culture can reflect or drive historical events. For example, we watch and then discuss Dan Snow’s ‘War in the Trenches’. To understand the nature of Trench warfare. Another example would be when, we watch in Year 7 a segment of Robin Hood 1973 cartoon to discuss misconceptions about ‘Bad King John’
Further rationale behind our curriculum design includes ensuring students see the relevance of history in the modern world. Our Key Stage 3 curriculum has been redesigned to help students to develop a broad understanding of how Britain has changed and to understand the links between Britain and key World events. In Years 7 and 8 there is a focus on major themes of social and political change throughout 1066-1900. In Year 9 we focus on further social and political changes and the cause and consequences of Two World Wars and the Cold War.  including the Rise of Hitler and the Holocaust. Students also examine Britain post -World War Two in terms of migration, social change and Britain's role in a post-Cold War world. Through exploring the history of these issues, we aim to help students better understand the world they continue to live in. This links strongly to the whole school purpose of students thriving in a global community. Our KS3 curriculum also provides multiple opportunities to study the local history. For example, in Year 7 we have a visit to Lancaster Castle and study Lancaster in terms of  both the Norman Conquest and medieval life. Both Lancaster and Pendle provide opportunities to study slavery and witchcraft, whilst areas of Preston and referred to for the Industrial Revolution. Preston and Lancashire are also studied as part of World War One and the PALS battalions as well as the role of women during World War One. At the end of Year Nine there is a specific local study that requires students to examine change and continuity from medieval to modern using Lancaster and Preston as the main points of reference.

Our choices of GCSE of Elizabethan England, Medicine through Time, Germany 1890-1945 and Conflict and Tension 1918-1939 ensure students study a wide range of history and are able to make comparisons within and across periods thus being fully equipped for the study of history at a higher level or for work in the field.


	We Care
	We Challenge 
	We Commit

	· Promoting the importance and value of History to new students in the Academy particularly on Open Evening.
· Understanding the contribution to History on a from all segments of our Global society
· Recognising the contributions that make our school and Britain multicultural
· Balanced, discussion of Historical issues.



	· Working independently to show problem solving resilience, and extended writing
· Developing inference and analytical skills when studying historical sources.
· Enrichment activities.
· Students to discuss and think about Historical events from different perspectives
	· To showing an understanding of different view points and making academic arguments based on evidence.
· To being our best.
· To embracing the diverse nature of our countries History and World History by involvement in events that promote diversity such as Black History Month and Holocaust Mermorial

	Vision for KS3 and KS4 Curriculum

	Key Stage 3
	Key Stage 4

	· We aim for our Key Stage 3 curriculum to set the foundation for KS4. We aim to build fundamental research, analytical and written  skills ready for KS4. 

· We aim for students to confidently understand key historical concepts such as change and continuity and causation 

· We aim to show all our students the relevance of history to the world they live in today.

· We aim to enable the study of History to be accessible to all students.

· story and develop transferable skills that can be used irrespective of whether students pursue History at KS4

· Our History curriculum at Key Stage 3 aspires to provide an insight into the Key Stage 4 History curriculum. 

	· Our two year Key Stage 4 curriculum History allows us to cover content with sufficient depth, richness and rigor – forging links between topics within a subject and between subjects across the curriculum. 

· We promote Challenge and encourage students to aspire to achieve the best grade they can.  

· Our KS4 curriculum aims to inspire not just future historians, but as a facilitating subject the use of historical research skills in careers ranging from politics and civil service to Law, Museums and Police

· We aim to promote a love of learning and proudly advocate for our students to aspire to achieve the top grades. 

· We aim to devise independent learning skills so our pupils can adequately and sufficiently prepare for the world of work.




	Curriculum- Depth, Breadth and Challenge

	Curriculum Design – Breadth and Depth 	
	Curriculum Challenge 
	Assessment

	· We follow long term plans / medium terms (as appropriate) as a starting point. These have been developed by our staff and are reviewed regularly with external input from OFSTED, SLE’s and colleagues from other educational establishments. 
· Our curriculum has a range of  topics that cover both depth and breadth, covering all the key second order concepts and provide a thematic approach that is under pinned by key enquiry questions and explicit takeways.

· We ensure that concepts are taught with rigour  and revisited: we know the end point to which we are working and ensure that our plans build towards this, with an emphasis on development and improvement not simply repetition 

· We review schemes of work to identify any gaps and highlight key misconceptions that may arise so we can ensure that our teaching and homelearning addresses these.
	· We ask questions of pupils with regard to extending their knowledge, making connections, applying new learning.

· Pupils are required to write and speak in extended ways to explain their thinking. The aim is for students to be able to explain, analysis, provide balanced answers and reach supported conclusions.

· Linking Historical events to current issues as well as local history challenges students and helps them see the significance of the topics they are studying to the world they live in.

· We use extra-curricular activities as an opportunity to widen the horizon and scope of students historical and cultural understanding

· We use both questioning and written tasks to stretch the most able in our classes but to provide challenge for all.

· We test for understanding of key skills and knowledge and ensure that all lesson have ‘Challenge’ tasks or activities. 

· We differentiate our questioning and activities to gauge out more detailed responses. 

	· Assessments are driven by the curriculum, not the other way around.  We deliver a rich, deep and ambitious knowledge-based curriculum.     The assessments evaluate how well we are able to deliver this curriculum and how effectively individual pupils have mastered that body of learning.

· Assessments are not conducted in isolation. They take place after a particular body of knowledge has beentaught and a specific concept as been explored. 

· The purpose of assessment is to identify the strengths – and any deficits- in an individual pupil’s own learning, and to establish whether there are any misconceptions amongst groups of pupils that may need to be retaught, taught differently or otherwise reinforced. 

· Learning is about affecting changes in long term memory and so we use assessments that establish whether pupils have mastered the basics in our subject and have the confidence to build towards concepts and skills with sufficient depth that are increasingly complex. 


	Cultural Capital

	· Students are taught about Local, National and Global history
· Significant Historical events and turning points such as ‘Norman Conquest, ‘Slavery, ‘Rise of Hitler’  ‘Holocaust and World Wars are referenced in lessons regularly.
· Individual’s that have made a significant contribution or impact to History are discussed as is their key traits such as resilience, commitment, and leadership. Depending on the person in question these discussions can be from a positive or negative perspective.
· Students also have the opportunity to conduct a local study of Lancaster from Roman time to present day looking at change and continuity through time.


	Promoting Equality and Opportunity 

	SEND and Provision for Disadvantaged
	Literacy

	· Class Profile Sheets used to completed intervention 
· PP students are not clustered but strategically placed.
· Data analysis includes all subgroups. 
· Regular data analysis
· Scaffolding and differentiation of lesson resources
· Departmental and Line Management meetings were discussions of classes, and sub groups are a standard topic of discussion.
· Regular dialogue with SEND department to discuss specific individual needs.
· EAL students encouraged to use translation devices where possible or budded with similar language student.
	· Literacy embedded into marking policy
· Key words are shared with students and modelled via board and powerpoint
· Vocabulary Organsiers at the start of each topic and used regularly in lessons
· Students are encouraged to research and read around the subject
· Students are taught how to skim and scam key text 

	SMSC and British Values 
	Leadership and Enrichment

	· Relationships are crucial to teaching and learning: modelling of respect in lessons (how we speak and listen).

· We teach students about how their local and national history is intertwined with Global events

· We teach students about the world they leave in today and the connections with the past events they are studying

· We teach students to understand the multi-cultural diversity of the UK and how this has developed over centuries. 


· History allows students to recognise their personal strengths and how this affects their self-confidence. Essentially they are always encouraged to have go and  the mantra is ‘how do we improve’

· History  allows students to recognise that the way in which personal qualities, attitudes, skills and achievements are evaluated by others. They learn that there are numerous factors that influence how people are judged.

· History covers the characteristics of mental and emotional health and strategies for managing it in terms of revision, examinations.

· Students will learn how the media portrays people; to recognise its possible impact on people in terms of health and wellbeing. 

· In both the classroom and on extracurricular trips students will learn the qualities and behaviours they should expect and exhibit in a wide variety of positive relationships (including teams, class, friendships etc.).

· Students will learn to further develop and rehearse the skills of research, inference, analysis and synthesis. These skills though taught in History lessons are all transferable.

· Students will learn to further develop the communication skills of active listening, offering and receiving constructive feedback.

· Students will learn about the unacceptability of sexist, homophobic, biphobia, transphobic, racist and disablist language and behaviour, the need to challenge it and how to do so.

· Students  will learn the knowledge and skills needed for setting realistic and challenging personal targets and goals (including the transition to Key Stage 3). 

· Students will learn about their own identity as a learner, preferred style of learning and to develop study, organisational, research and presentation skills. 

· Students  will learn to identify own strengths, interests, skills and qualities as part of the personal review and planning process, including their value to future employability and strategies for further developing them.

· Students  will learn different types of work, including employment, self-employment and voluntary work; that everyone has a ‘career’ which is their pathway through life, education and work.

· Students will learn about different work roles and career pathways, including clarifying their own early aspirations.

	· Opportunities in lessons for pupils to take defined leadership roles when engaged in group work; make presentations to peers; take responsibility for researching aspects of a topic; create resources and contribute to displays.

· Students also encouraged to read and research as well as analysis documents and write independently 

· Opportunities beyond lessons to become a subject ambassador; provide support during Academy open evenings and other opportunities through the academic year. 



	History Department Curriculum Implementation

	Rationale

	Curriculum Delivery 
	Assessments 
	Quality Assurance

	· Middle leaders ensure that teachers have access to, and fully understand, schemes of work.

· Lesson plans/ resources are shared and adapted within the department so that there is consistency of curriculum content.

· Staff know the profile of the classes  they teach and utilise key information on individuals such as reading ages and SEN advice to ensure learning is accessible and appropriate 

· Knowing the profile of expertise and experience among team members is essential. Leaders talk to staff, encourage them to reflect and identify development needs for themselves. Classroom observations and learning walks are focused and purposeful. Key staff model strategies, standards and expectations for team members. There is a supportive culture in which feedback is sought, discussed, valued and acted upon. Coaching is targeted and strong.

· The department has links to other schools, to examiners and national associations where appropriate. Staff are encouraged to follow developments in the subject.

· There is effective induction for new staff and temporary staff: they are well-briefed on policies, including behaviour management, and this enables learning to proceed smoothly.



	· The aim of assessment for the History department is to build student resilience understanding and knowledge in terms of exam procedure and technique. Secondly to identify gaps, and/or misconceptions to inform future planning and provide pupils will precise, smart targets.

· All assessment tasks are designed with precise focus in terms of second order concepts and a clear success criteria: consequently teachers can readily determine whether individual pupils or groups of pupils have misconceptions or require further practice to develop their skills.

· In History there are three Quality Assured Assessments which are 50 minute exam condition tests for each AP data point. These cover prior learning and a range of second order concepts. Students  are also given one or two key question assessments per half term which is modelled as an ‘I, WE’ and then feedback/model answer provided and students are asked to tackle a different but similar question independently as the ‘You Do’ to assess understanding, progress and build resilience.

· Response to assessment may be in different ways, but always with the aim of developing pupils’ skills, knowledge or understanding further. Responses to assessment will include a red-pen feedforward exercise. The exercise will include both generic and individual feedback and where necessary re-teaching an aspect of work in a different way; revisiting a pupil’s personal learning  with additional support to improve accessibility and understanding. Also setting a follow-up task that requires independent research; requiring pupils to complete  further knowledge based work to address misconceptions.

· Cohort/Class progress in terms of assessments are reviewed and discussed in departmental meetings to inform and adjust future planning. 




	· Monitor implementation through internal quality assurance – book checks.

· Discussions with pupils – does their understanding match our intention?

· Question level analysis (on occasions when formal assessments are undertaken).


· There are three occasions during the year at which data is collected by the Trust. This does not equate to pupils taking tests in all subjects on three occasions during the year. However in History there are three Quality Mark Assessments (QMA) that are  common assessments and  ensure that there is consistency in curriculum delivery and assessment across the Trust. Review of data on a regular basis means that timely interventions can be put into place.

· Additional  data  can be gained from the feedforward assessments do at key points and  based on teacher assessments. 



	Curriculum Breadth

	Cross Curricular Links
	Embedding Challenge into the Curriculum
	Implementing Wider Reading and Embedding Literacy

	· Teachers have a shared, clear understanding of schemes of work and how they inter-relate. They know the concepts that pupils have already been taught. They consider connections at the point of planning and use these to re-emphasise key learning and affect long-term memory. 

· Classroom display is used effectively: key vocabulary is prominently displayed, revisited and used for discussion: this emphasises key learning.

· Teachers use Cold Call and support/challenge open-ended questioning that encourages pupils to make connections for themselves, develop discussion and highlight misconceptions.
· Visulisers are routinely used for modelling best practice and show call. 
· Where appropriate modelling and use of the visualiser will be combined with other techniques such as cold call and pair and share to check for understanding, challenge misconceptions and promote independent thinking 

· SMSC is audited across the curriculum and values are consistently emphasised.

· Culture capital and British values are woven into lessons and opportunities to link individual lessons and topics to the wider world are actively encouraged,

· Leadership specialism permeates the curriculum.



	· Pupils are directly taught about both substantive knowledge and procedural knowledge as well as key concepts such as change and continuity or causation.  Source evaluation in terms of provenance, typicality, and utility is also taught throughout the curriculum.

· Pupils undertake activities that require them to identify and explain key events, assess and evaluate the usefulness of sources, assess and reach substantiated judgments in terms of the significance of events and people. Students are also taught how to categorize between long term and short term and to produce balanced answers that contain synthesis. 

	· Adults in Academy role model reading for pleasure and for reference/research – show excitement in exploring the subject!

· Delight in using extended vocabulary – display, recite and reward. Encourage pupils to develop glossaries.

· Use of precise and subject specific vocabulary is emphasized both in verbal discussions and in written answers.
· Tier 2 and 3 vocabulary is identified in schemes of work and lesson power points.
· Techniques such as I say you say as well as cold call are used to assess and embed student understanding of ley terms.

· Classroom displays with literacy focus.



	Promoting Equality and Opportunity

	Staff Collaboration 
	Intervention and Addressing Knowledge Gaps 
	Equal Opportunities and Provision for SEND

	· The History department uses department time to explore the curriculum and ensure that there is consistency, quality and relevance (topicality, new research) to the curriculum delivered.

· Teachers, discuss and work together on defined tasks such as developing new schemes of work, revision resources, displays that will contribute to the curriculum of the department. 

· We find opportunities for teachers to observe each other’s practice in a mutually supportive environment. We use the coaching model to identify, and develop best practice wherever possible.

· We make use of IT solutions for sharing, annotating and storing planning so that all staff can access, amend and refine for their lessons. 

	· The History department   sequences knowledge through retrieval practice including the use of starters/DIN for memory recall knowledge and procedural understanding throughout the year. 

· Assessments are driven by the requirements of the curriculum. We deliver a rich, deep and ambitious knowledge-based curriculum.     The assessments evaluate how well we are able to deliver this curriculum and how effectively individual pupils have mastered that body of knowledge and how well they understand the underlying key themes and concepts.

· The curriculum model reflects the requirements of the National Curriculum in terms of breadth and depth.  We provide pupils with memorable opportunities to enjoy learning. 
· The KS3 Curriculum is carefully sequenced to allow the development of themes such as religion and monarchy and the study of a diverse range of topics and cultures
· The KS3 curriculum has been audited and redesigned to allow students to study events in Britain and the world to the present day to create more relevance and understanding of the world today.

· Testing is only a means of assessing pupils’ learning: it is not an end in itself. Pupils become familiar with assessment criteria so that their learning is purposeful but first and foremost they grapple with subject content and key ideas. 

· Speedy turn round of assessment data: establish and adhere to set deadlines.

· Question level analysis and precise and timely analysis of issues underpins our planning and next steps at cohort/class/group/individual level.

· AfL in the classroom informs lesson planning and weekly intervention.

· Feedback from assessments provides learners with smart targets for improvement.

· 

	· By sharing resources and co-planning, we ensure all students have access to high level quality resources that are both accessible, challenging for the learning requirements of the most and the least able. The History department aim to ensure that irrespective of their ability, pupils are taught with enthusiasm, positivity and resources that allow all students to access and enjoy the lessons. 

· The History Department,  ensures that for pupils with SEND, steps are taken (advised by specialists in Academy) to remove barriers. When we analyse departmental data, we always look at the SEND performance of our department. 

· The History department regularly discuss our vulnerable groups in our care( having regular dialogues with the SEND team) including disadvantaged and SEND. All teachers follow the PSP’S and PISP’S to put in place interventions to address the needs of all of their students. 

	Reducing Workload

	· We map out our assessment so we are testing throughout the year but at different time to ensure marking of assessment is manageable. 
· Marking feedforward model answers and templates are used to simplify marking and reduce the need for excessive written comments.
· Lessons and resources are shared amongst staff to simplify and reduce time taken for lesson planning.
· Online homework platform invested in to maximise homework completed with self-marking element.
· Common schemes of work are a further way in which workload issues are being addressed.
· CPD sessions provide opportunities to share best practice.





	History Department Curriculum Impact

	Progress and Academic Impact
	Personal Development and Behaviour and Attitudes Impact

	
· Pupil voice response: - Student response for KS3+4 shows that over 90% of all students enjoy the History lessons, understand what they are learning, why they are learning and feel both challenged and supported. 
· GCSE results have shown an upward trend from 2.60 in 2021/22 to 4.18 in 2024/25
· GCSE  female results have improved from 3.00 in 2021/22 to 4.18 2024/25
· GCSE male results have improved from 2.21 2021/22 to 4.19 2024/25
· Sub Groups have improved …..
· 


· When pupils revisit concepts, they remember them without re-teaching of the foundations being necessary.

· Pupils are able to apply their learning in different ways – as shown in debates, min dmapping, feedforward answers, independent revision and research


	· Pupils’ enthusiasm, participation in independent work, their interest in going deeper, extra- curricular response.

· Pupils’ ability to make connections and explain for themselves.

· Pupils are keen to talk about their learning.

· Pupils take up leadership opportunities with enthusiasm.






	
	
	



