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	Drama Curriculum Intent

	Values that Underpin our Curriculum

	Drama Values Statement
At Fulwood Academy, the Drama curriculum is designed to inspire students to become confident communicators, imaginative creators, and reflective performers. Through carefully sequenced, rich experiences in dramatic performance, analysis, and devising, students build vital life skills such as empathy, collaboration, and resilience.

Drama plays a key role in realising Fulwood’s values:
- We Care – by encouraging emotional literacy, personal expression, and exploration of social issues
- We Challenge – through critical thinking, performance critique, and complex creative tasks
- We Commit – by rehearsing, refining, and reflecting as individuals and as part of a team
Our curriculum is inclusive and deliberately ambitious. It develops cultural capital through exposure to key playwrights (e.g. Shakespeare, Willy Russell, and contemporary texts), theatre practitioners (e.g. Brecht, Artaud, Stanislavski), and themes (e.g. Bullying, Discrimination, Power, inequality). It upholds and explores British values such as democracy, tolerance, and rule of law through roleplay, discussion and exploration of societal issues.

Students will leave with:
- Confidence in voice, body language and presentation
- Creative and analytical thinking skills
- A secure understanding of performance techniques and script work
- A positive appreciation of the arts and the role of theatre in society

Drama is taught fortnightly across Key Stage 3 and as an option at Key Stage 4, following the AQA GCSE Drama specification. Lessons follow Fulwood’s Teach SMART principles:
· Teacher explanation and modelling are central to instruction
· Drama techniques are introduced in small, deliberate steps (e.g. freeze frames, thought-tracking, improvisation)
· DINs in Drama always include retrieval activities, revisiting prior knowledge (e.g. warm-up reflections, character recall)
· Literacy is embedded through VOCAB, READING, WRITING AND ORACY script reading, character analysis, and performance evaluation
· Scaffolding and challenge are built into lessons, through teacher direction and rehearsal tasks
· Feedback is formative, precise, and actionable — students respond practically in rehearsals or through peer critique


	We Care
	We Challenge 
	We Commit

	Drama enables students to explore human experiences and emotions in a safe and supportive environment. By engaging with stories that represent historical contexts, and social issues, students develop empathy, emotional literacy, and respect for others. This caring ethos is at the heart of our lessons, fostering positive relationships, active listening, and respectful collaboration.                       
	Students are encouraged to push themselves artistically, intellectually, and socially. They are challenged to interpret complex texts (e.g. Shakespeare, contemporary political theatre), devise original performances, and critique their work and others’ with confidence. Drama stretches students to think deeply, take creative risks, and work independently and collaboratively toward shared goals.
	In Drama, success is built on commitment: to the rehearsal process, to peer collaboration, to refining performance skills over time. Students learn perseverance through practice, discipline through direction, and confidence through consistent effort. This commitment extends beyond the classroom — into performances, clubs, and contributions to school culture.

	Vision for KS3 and KS4 Curriculum

	Key Stage 3
	Key Stage 4

	At Key Stage 3, Drama provides a vital foundation for student growth — not only as future performers, but as articulate, confident and empathetic individuals. The KS3 curriculum is designed to:
· Introduce fundamental performance skills (e.g. body language, voice control, improvisation)
· Develop confidence in speaking and performing in front of others
· Encourage creative expression and personal response through devising and storytelling
· Build the ability to work collaboratively, share ideas, and take creative risks
· Introduce students to a diverse range of styles, genres, and texts (e.g. Melodrama, Shakespeare, social issue drama)
· Explore contemporary social issues and moral dilemmas in a structured, safe environment
· Embed cultural capital and British values by studying key texts, exploring societal norms, and developing understanding of identity, justice, and tolerance
Throughout Years 7 to 9, students are progressively challenged to refine their skills, take more responsibility for their ideas, and begin to reflect on performance choices. Drama becomes a powerful vehicle for student voice, allowing learners to explore their own identities, communities, and wider society.
KS3 is designed to build transferable skills that support success across the curriculum: resilience, active listening, cooperation, and creative problem-solving.
	At Key Stage 4, Drama becomes a rigorous and respected academic and practical subject. Through the AQA GCSE specification, students deepen their understanding of theatre as both an art form and a tool for critical thinking. Our vision for KS4 Drama is to:

· Develop mastery of performance and devising skills through extended rehearsal and direction
· Build students’ ability to interpret and perform published scripts with insight and nuance
· Explore the work and influence of key theatre practitioners and apply them to practical work
· Enhance students’ evaluative writing and analytical skills in preparation for written exams
· Support students in creating original, purposeful devised work in response to contemporary stimuli
· Encourage responsibility, independence, and leadership through group performance and production planning

The KS4 curriculum is aspirational and inclusive — tailored to stretch the most able and support all learners to achieve success. It encourages students to think about the purpose of theatre: to entertain, to provoke, to educate, to inspire.

Students leave KS4 Drama not only with a qualification, but with the confidence to speak in front of others, the resilience to revise and refine work, and the empathy to understand and communicate diverse perspectives.



	Curriculum- Depth, Breadth and Challenge

	Curriculum Design – Breadth and Depth 	
	Curriculum Challenge 
	Assessment

	The Drama curriculum at Fulwood Academy is purposefully ambitious in scope, yet deep in the development of key skills and understanding.

· A diverse range of theatrical styles and genres: Melodrama, Physical Theatre, Naturalism, Shakespeare
· Exposure to both devised and scripted work, across a variety of social, historical, and cultural contexts
· Study of influential theatre practitioners (e.g. Brecht, Stanislavski, Artaud) and the evolution of theatre practice
· A balance of practical, written, and verbal expression to support all learners
· Revisiting and deepening core dramatic skills across Key Stages (e.g. vocal control, spatial awareness, characterisation)
· Structured opportunities for rehearsal, redrafting and reflection on both creative and technical performance elements
· Increasing complexity in stimulus material, script analysis, and performance intent from Year 7 through to Year 11

	· We ask questions of pupils with regard to extending their knowledge, making connections, applying new learning.
· Drama at Fulwood is academically and creatively demanding. Students are challenged through:
· Intellectually rich content: interpreting complex themes such as conflict, justice, identity, and moral ambiguity
· Advanced practical work: devising from abstract stimuli, directing peers, staging multi-role scenes
· Cognitive challenge: applying theory to practice, evaluating artistic choices, analysing practitioners’ methods
· Cultural challenge: engaging with significant texts and theatre history, understanding how theatre communicates across time and place
· In every lesson, we aim to pitch high and support all:
· Higher order questioning and modelling push students beyond surface-level thinking
· Practical rehearsal tasks are designed to stretch creativity, independence and resilience
· Literacy and vocabulary are explicitly taught to support students in articulating their ideas with precision
· This level of challenge fosters a growth mindset and prepares students for both GCSE-level success and wider academic and personal achievement.
· We provide pupils with model answers, especially for high-tariff questions, and place greater emphasis on the ‘you do’ stage to encourage independent application and deeper understanding
· In every theory lesson, we use the visualiser to showcase pupil work, present model answers, and demonstrate live marking, helping to increase pupil accountability, correct misconceptions and deepen understanding.
· We implement Phase 3 teaching strategies—such as cold calling, assertive monitoring, turn and talk, and show-me boards—to enhance pupil engagement, strengthen understanding through regular checks for learning (CFU), and build confidence consistently across all lessons
	· Assessments are driven by the curriculum, not the other way around.  We deliver a rich, deep and ambitious knowledge-based curriculum.     The assessments evaluate how well we are able to deliver this curriculum and how effectively individual pupils have mastered that body of learning.

· Assessments are not conducted in isolation. They take place after a particular body of knowledge has been taught or proficiency in a skill has been practised. 

· The purpose of assessment is to identify the strengths – and any deficits- in an individual pupil’s own learning, and to establish whether there are any misconceptions amongst groups of pupils that may need to be retaught, taught differently or otherwise reinforced. 

· Learning is about affecting changes in long term memory and so we use assessments that establish whether pupils have mastered the basics in our subject and have the confidence to build towards concepts and skills with sufficient depth that are increasingly complex. 

· We aim to deliver a strong and meaningful assessment programme by assessing KS3 pupils three times a year. Each assessment is designed to closely reflect the NCFE Health and Fitness specification, helping to prepare students effectively for KS4
Assessment in Drama is continuous, purposeful, and closely linked to the intent of the curriculum.
Formative assessment is embedded in every lesson:
· Verbal feedback during rehearsal and performance
· Peer and self-evaluation using shared success criteria
· Low-stakes retrieval of terminology, techniques, and prior knowledge
Summative assessment includes:
· Performance pieces (both devised and scripted)
· Written analysis and reflection on performance choices and techniques
· GCSE-style mock components (Component 1: Written Exam, Component 2: Devised Portfolio, Component 3: Scripted Performance)
Assessment is used not just to measure progress, but to deepen learning:
· Students are expected to act upon feedback in real time
· Rehearsals and re-drafts are structured around targeted improvements
· Assessment outcomes inform planning and support across the department
We aim to ensure every student feels confident to take risks, receive constructive critique, and strive for excellence — key components of success in Drama and beyond.




	Cultural Capital

	Exposure to Significant Cultural Texts & Traditions
-Shakespeare (e.g. Macbeth): foundational to English literary and theatrical tradition
- Blood Brothers by Willy Russell: exploration of class, inequality, and fate in British society
- Roald Dahl and modern monologues: encouraging literary appreciation and creative storytelling
- Use of myths, legends, and historical themes in KS3 units (e.g. Humpty Dumpty as metaphor, war/conflict stimuli)

Understanding of Global and Historical Contexts
- Study of theatre practitioners from different countries and ideologies:
  - Brecht (Germany, political theatre)
  - Artaud (France, Theatre of Cruelty)
  - Stanislavski (Russia, psychological realism)
- Exploration of how theatre has evolved through war, revolution, and technological change
- Themes such as oppression, protest, migration, and justice encourage global awareness and critical thinking

 Appreciation of Theatre as an Art Form
- Opportunities to see and critique live or recorded professional theatre
- Engagement with different roles within the theatre industry (performer, designer, director)
- Understanding of staging conventions, costume, lighting, sound, and how they shape audience interpretation

 Building of Oracy and Critical Literacy
- Development of rich theatrical vocabulary and expressive communication
- Discussion, debate, and performance analysis promote public speaking and confidence
- Structured reflection teaches students how to form and express evaluative opinions

Moral, Social, and Emotional Exploration
- Topics such as prejudice, bullying, domestic conflict, ambition, justice, and identity allow students to develop empathy and moral reasoning
- Drama provides a space to “walk in someone else’s shoes” — building compassion and deeper understanding of human behaviour

Promotion of British Values
- Democracy: explored through group-devised work and debate
- Rule of law and justice: reflected in themes of courtroom drama, morality plays, and Blood Brothers
- Individual liberty and mutual respect: discussed in monologue and identity work
- Tolerance of different beliefs: embedded in multi-cultural and thematic scripts and stimuli

 Cultural Enrichment Beyond the Classroom
- Extracurricular opportunities (e.g. school productions, theatre visits, performance competitions)
- Pathways to careers in the arts and cultural industries are highlighted and discussed


	Promoting Equality and Opportunity 

	SEND and Provision for Disadvantaged
	Literacy

	· Class Profile Sheets used to completed intervention 
· Data analysis includes vulnerable groups 
· Regular data analysis
· Scaffolding and differentiation of lesson resources
· Pupil passports used to inform planning 
	· Literacy embedded into marking policy
· Word bank for department
· Displays for learning 
· Tier 2 and 3 words in home learning plans 
· Subject literacy improvement plan 

	SMSC and British Values 
	Leadership and Enrichment

	
· Relationships are central to drama: students learn to collaborate effectively, listen actively, and show respect for others’ ideas and contributions in performance and rehearsal.
· Drama encourages self-expression, helping students recognise and celebrate their personal strengths, which in turn supports confidence and self-esteem.
· Students explore how others may evaluate their qualities, attitudes, skills, and achievements, and how this can affect self-perception and resilience.
· Through role-play and character study, students develop an understanding of mental and emotional health, empathy for others, and strategies for expressing and managing feelings in a constructive way.
· Drama provides opportunities to take responsibility for personal preparation, punctuality, and organisation, fostering self-discipline and accountability.
· Students learn the importance of balancing rehearsal, study, and leisure, recognising the need for healthy routines such as rest and reflection.
· Pupils are encouraged to think critically about how the media and arts portray people, identity, and culture, including the impact on body image, stereotypes, and social expectations.
· Drama helps students develop strategies for recognising and reducing risk, whether in practical performance, improvisation, or group dynamics, and encourages problem-solving in challenging situations.
· Pupils learn about positive relationships through collaborative group work, building trust, respecting boundaries, and developing teamwork skills such as cooperation, negotiation, compromise, and managing setbacks.
· Students develop communication skills through performance and rehearsal, including active listening, constructive feedback, negotiation, and assertiveness.
· Drama fosters awareness of equality and diversity by exploring stories, characters, and themes from different cultures, times, and perspectives. Students learn about the unacceptability of sexist, homophobic, biphobic, transphobic, racist, and disablist language and behaviour, and how to challenge it appropriately.
· Pupils learn to set realistic and challenging personal goals in performance and production, developing resilience, perseverance, and commitment to improvement.
· Through drama, students reflect on their own identity, creativity, and preferred learning styles, while also strengthening research, presentation, and performance skills relevant for future study and employment.
· Students gain awareness of different careers within the arts and creative industries (e.g., acting, directing, design, technical theatre, arts administration) and understand how these link to transferable skills valuable in all work pathways.
· Drama at Fulwood promotes the school’s values – We Care, We Challenge, We Commit – by encouraging pupils to be supportive collaborators, respectful performers, and active contributors to the wider school and community, including opportunities to perform for peers, parents, and local audiences.

	· Opportunities in lessons for pupils to take defined leadership roles when engaged in group work, such as directing a scene, leading warm-ups, facilitating rehearsals, or managing technical aspects of performance. Pupils also present their work to peers, take responsibility for researching a practitioner or dramatic style, and create resources or displays that support learning.
· Opportunities beyond the classroom for pupils to lead and take part in enrichment activities such as drama clubs, school productions, house drama competitions, and performance showcases.
· Opportunities beyond lessons to become Drama Ambassadors, representing the subject by supporting Academy open evenings, leading workshops for primary pupils, assisting backstage in productions, and helping to run extracurricular projects throughout the year.









	Drama Department Curriculum Implementation

	Rationale

	Curriculum Delivery 
	Assessments 
	Quality Assurance

	· Middle leaders ensure that teachers have access to, and fully understand, schemes of work.
· Knowing the profile of expertise and experience among the class members is essential. Leaders talk to staff, encourage them to reflect and identify development needs for themselves. Classroom observations are focused and purposeful. Key staff model strategies, standards and expectations for team members. There is a supportive culture in which feedback is sought, discussed, valued and acted upon. Coaching is strong.

· The department has links to other schools, to examiners and national associations where appropriate. Staff are encouraged to follow developments in the subject.

· There is effective induction for new staff and temporary staff: they are well-briefed on policies, including behaviour management, and this enables learning to proceed smoothly.

· Know the profile of the Year 7 cohort. 

· Teachers consistently apply Phase 3 strategies to optimise pupil learning and progress. The use of visualisers is embedded in every Drama theory lesson, alongside effective techniques such as assertive monitoring, cold calling, show call and turn and talk

· Teachers follow a procedural knowledge approach in every lesson, beginning with a clear ‘Do It Now’ (DIN) task, followed by structured ‘I do, we do, you do’ activities. During the 'I do' and 'we do' phases, teachers' model WAGOLLs (What A Good One Looks Like) and scaffold responses using paragraph frameworks that clearly link to the AO1, AO2, AO3 and AO4 assessment criteria

· Pupil booklets, focusing on high tariff past paper exam questions, have been created with model answers for students to use and practice both in and outside the classroom

· End-of-unit matrix includes a comprehensive set of questions designed to assess pupils' knowledge recall. These questions aim to test their understanding of key concepts and skills covered throughout the unit, helping to reinforce learning and identify areas that may need further review.
· Knowledge Organisers & Key Word Lists. Each unit includes a knowledge organiser with definitions of key terms. Pupils refer to this throughout the topic to build familiarity and confidence in using correct terminology.

	· The aim of assessment for the Drama department is simple. We want to identify gaps, bridge gaps and then check to see whether the gap in learning has been closed. 

· At each AP assessment, which takes place three times a year, KS3 pupils complete a practical assessment and their DIN retrieval with filter towards their final mark. 

· All assessment tasks are designed with clear success criteria: consequently teachers can readily determine whether individual pupils or groups of pupils have misconceptions or require further practice to develop their skills.

· Response to assessment may be in different ways, but always with the aim of developing pupils’ skills, knowledge or understanding further. Responses to assessment might include: additional challenge questions for individuals; re-teaching an aspect of work in a different way; revisiting a pupil’s personal learning plan; setting a follow-up task that requires independent research; requiring pupils to complete a ‘gap’ task that is based on personalised feedback. 

· After each AP assessment, all Drama pupils receive a personalised QLA (Question Level Analysis) highlighting their strengths and areas for improvement. Each QLA includes targeted revision, allowing pupils to access targeted revision.

· After each AP assessment, all KS3 pupils participate in a QLA session to address and correct any misconceptions, helping them prepare for their next assessment while building a solid foundation for KS4

· If endemic misconceptions occur, departmental planning may need to be reviewed and specific topic areas retaught.







	· Monitor implementation through internal quality assurance – book checks.

· Book looks take place every half term, highlighting the increased focus on "you do" tasks that encourage pupils to work more independently

· Book looks demonstrate that pupils are being provided with more model answers for high-tariff questions, which they can use as examples to replicate in their own responses 

· Learning walks take place every half term for middle leaders to observe effective teaching practices, provide constructive feedback, identify trends and areas for development, and assess student engagement. They also promote collaboration among teachers and support continuous improvement in teaching and learning, ultimately leading to better student outcomes

· Data analysis meetings are held after each AP assessment to thoroughly review student progress. During these meetings, middle and senior leaders analyse performance data to identify trends and highlight areas where individual pupils may need additional support. Based on this analysis, targeted interventions are discussed and implemented to ensure that all students are given the support they need to improve and continue progressing toward their learning goals. These meetings are crucial for tracking progress and adjusting teaching strategies to meet the needs of all learners

· Discussions with pupils – does their understanding match our intention?

· Pupil voice sessions are conducted every term to gather valuable feedback on what is working well in the curriculum and what areas may need to be adapted or improved. During these sessions, students are encouraged to share their thoughts on teaching methods, resources, and overall learning experiences. This feedback is used to make informed decisions about how to enhance the learning environment, ensuring that teaching approaches remain effective and responsive to the needs and preferences of the students
· Question level analysis (on occasions when formal assessments are undertaken).

· After each AP assessment, all Drama pupils receive a personalised QLA (Question Level Analysis) highlighting their strengths and areas for improvement. Each QLA includes targeted revision, allowing pupils to access targeted revision.

· After each AP assessment, all KS3 pupils participate in a QLA session to address and correct any misconceptions, helping them prepare for their next assessment while building a solid foundation for KS4

· There are three occasions during the year at which data is collected by the Trust. This does not equate to pupils taking tests in all subjects on three occasions during the year. In core subjects, common assessments ensure that there is consistency in curriculum delivery and assessment across the Trust. Review of data on a regular basis means that timely interventions can be put into place.

· Some data inputs may be based on teacher assessments. 



	Curriculum Breadth

	Cross Curricular Links
	Embedding Challenge into the Curriculum
	Implementing Wider Reading and Embedding Literacy

	· Teachers have a shared, clear understanding of schemes of work and how they inter-relate. They know the concepts that pupils have already been taught. They consider connections at the point of planning and use these to re-emphasise key learning and affect long-term memory. 

· Classroom display is used effectively: key vocabulary is prominently displayed, revisited and used for discussion: this emphasises key learning.

· Vocabulary Development: Students acquire and apply specific sports-related terms (e.g., agility, flexibility, endurance) and general PE terminology (e.g., technique, skill, fitness), and are encouraged to connect these terms to various sports contexts appropriately

· Reading and Comprehension: Students can read instructions, rules, and strategies for different sports or activities, helping them understand and follow guidelines. They can also read case studies about athletes or sports science to enhance their knowledge

· Teachers use open-ended questioning that encourages pupils to make connections for themselves.

· SMSC is audited across the curriculum and values are consistently emphasised.

· Leadership specialism permeates the curriculum.

· Geography: Studying outdoor and adventurous activities like orienteering, which requires map reading, navigation, and understanding physical landscapes.

· History: Exploring the origins and evolution of sports, understanding the cultural significance of certain games, and looking at famous athletes and their impact on society.

	· Pupils are directly taught about provenance, reliability and bias. 

· Pupils undertake activities that require them to develop opinions, categorise information in terms of its importance and identify gaps. 

· Lessons are structured so that students can gradually build on basic skills to more complex ones. This ensures that every student is challenged at their level and can see tangible improvements in their abilities.

· Teachers provide tasks at varying levels of difficulty to cater to students of different abilities. We challenge students by encouraging them to perform tasks at a higher skill level or with added intensity once they master basic skills.

· We provide pupils with model answers, especially for high-tariff questions, and place greater emphasis on the ‘you do’ stage to encourage independent application and deeper understanding

· Pupils are expected to complete weekly tasks on GCSE Pod to reinforce and extend their learning beyond the classroom. 

· In every theory lesson, we use the visualiser to showcase pupil work, present model answers, and demonstrate live marking, helping to increase pupil accountability, correct misconceptions and deepen understanding.

· We implement Phase 3 teaching strategies—such as cold calling, assertive monitoring, turn and talk, and show-me boards—to enhance pupil engagement, strengthen understanding through regular checks for learning (CFU), and build confidence consistently across all lessons
	· Adults in Academy role model reading for pleasure and for reference/research – show excitement in exploring the subject!

· Delight in using extended vocabulary – display, recite and reward. Encourage pupils to develop glossaries.

· Classroom displays with literacy focus.

Use of Tier 2 and Tier 3 Vocabulary
· Tier 2 words (academic/general): evaluate, analyse, describe, compare, technique
· Tier 3 words (subject-specific): accent, facial expressions, sub-text, stimulus, monologue, gait, proxemics. Teachers regularly introduce and revisit these terms in lessons, encouraging pupils to use them in verbal and written responses.
· Knowledge Organisers & Key Word Lists. Each unit includes a knowledge organiser with definitions of key terms. Pupils refer to this throughout the topic to build familiarity and confidence in using correct terminology.
· Written Tasks and Extended Writing.
              Pupils' complete tasks such as:
· Understanding, identifying and defining components of a performance and how drama and theatre is developed and performed.
· Analysing performance using writing frameworks
· Writing reflections or evaluations after practical activities. 

	Promoting Equality and Opportunity

	Staff Collaboration 
	Intervention and Addressing Knowledge Gaps 
	Equal Opportunities and Provision for SEND

	
· We engineer opportunities for teachers to work together on defined tasks such as developing new schemes of work, revision resource, displays that will contribute to the curriculum of the department. 

· We make use of IT solutions for sharing, annotating and storing planning so that all staff can access, amend and refine for their lessons. 

· Staff collaboratively assess and moderate pupil work, especially in practical and written components, to ensure consistency and fairness in grading.

· Drama teachers work with staff in other subjects such as English to create cross-curricular links, such as studying similar/ the same plays. 

· PE staff attend whole school CPD training together to develop professionally and improve teaching and learning across the department.
	· The Drama department sequences knowledge through retrieval practice including the use of starters for memory recall and building in practical skills throughout the year. 

· Assessments are driven by the curriculum, not the other way around.  We deliver a rich, deep and ambitious knowledge-based curriculum.     The assessments evaluate how well we are able to deliver this curriculum and how effectively individual pupils have mastered that body of learning.

· The curriculum model emphasises breadth and richness. We provide pupils with memorable opportunities to enjoy learning. 

· Testing is only a means of assessing pupils’ learning: it is not an end in itself. Pupils become familiar with assessment criteria so that their learning is purposeful but first and foremost they grapple with subject content and key ideas. 

· Speedy turn round of assessment data: establish and adhere to set deadlines.

· Question level analysis underpinning rapid analysis of issues to be resolved at cohort/class/group/individual level.

· AfL in the classroom informs lesson planning and weekly intervention.

· Feedback from assessments provides learners with smart targets for improvement.
· QLA (Question Level Analysis) Sessions. After each assessment, teachers review individual pupil responses to identify specific gaps in knowledge. Targeted lessons or revision activities are then planned to address those gaps.
· Targeted Intervention Sessions. Targeted group sessions are offered during lunch, after school, or in form time for pupils who need extra support in theory or practical content. 
· After each AP teachers identify focus 3 pupils at KS3 and focus 5 pupils at KS4 and devise a plan as to how they will monitor and improve each pupil's progress and grade
· Drama drop down days are strategically scheduled in the academy calendar to provide focused support for KS4 pupils. These dedicated days allow for intensive teaching, targeted intervention, and extended learning opportunities, helping pupils consolidate key knowledge, address any gaps, and make accelerated progress towards their target grades. 

· Pupils are given tailored resources (e.g. Links to videos, revision booklets, flashcards) based on their individual areas for improvement.
· Retrieval and Recall Activities. Low-stakes quizzes, Do Now tasks, and starter questions are used regularly to help pupils revisit and retain key knowledge over time.
· Use of Data and AP Results. Assessment data is analysed to identify underperforming pupils or patterns in class-wide misconceptions. This informs future planning and helps determine any necessary adjustments or strategies to enhance teaching and learning.
· Lessons include scaffolded tasks or challenge levels, allowing pupils to work at their ability while closing gaps in knowledge and skill





	· The Drama department, we aim to ensure that irrespective of their ability, pupils are taught by enthusiastic teachers, using excellent curriculum plans. 

· The Drama department, we ensure that for pupils with SEND, steps are taken (advised by specialists in Academy) to remove barriers. When we analyse departmental data, we always look at the SEND performance of our department. 

· We regularly discuss our vulnerable groups in Drama including disadvantaged and SEND. All teachers follow pupil passports put in place to address the needs of all of their students. 

· Adaptive strategies include differentiation of tasks - activities are modified to suit the varying levels of skill within the class. 
· Flexible Grouping. Students are grouped according to their needs, allowing for peer support, whether it’s pairing students with higher and lower skill levels, or working with different group sizes depending on the activity. 
· Scaffolded Learning. Teachers break down tasks into smaller, manageable steps, offering more support in the early stages of learning and gradually reducing assistance as students gain confidence and skills.







	Reducing Workload

	· We map out our assessment so we are testing throughout the year but at different time to ensure marking of assessment is manageable. 
· Marking pro-formas and templates are used to simplify marking and reduce the need for excessive written comments.
· Lessons and resources are shared amongst staff to simplify and reduce time taken for lesson planning.
· Online homework platform invested in to maximise homework completed with self-marking element.
· Common schemes of work are a further way in which workload issues are being addressed.
· CPD sessions provide opportunities to share best practice.













	Drama Department Curriculum Impact

	Progress and Academic Impact
	Personal Development and Behaviour and Attitudes Impact

	
· Pupil voice response.

· Pupils take up subject leadership opportunities.

· When pupils revisit concepts, they remember them without re-teaching of the foundations being necessary.

· Pupils are able to apply their learning in different ways – as shown in debates, presentations, creation of models to show their understanding.

· Using FFT (Fischer Family Trust) data, we monitor student performance in Health and Fitness assessments, highlighting a clear link between personalized teaching strategies and academic success.
· Greater Student Engagement. As students’ academic progress is tracked, a noticeable increase in engagement can be observed, particularly in practical lessons. More students are participating in class, taking leadership roles in group activities, and demonstrating a deeper understanding of theoretical concepts, such as components of fitness and fitness testing. 
· Improved Student Retention. Students are showing better retention of key fitness and health concepts. Through regular formative assessments, quizzes, and feedback loops, students can revisit and apply their learning, demonstrating long-term retention and application of knowledge, which enhances overall academic performance.
· Increased Participation in Practical Activities. As part of their progress, students are more actively engaging in practical activities both inside and extra-curricular. This participation often correlates with higher achievement in theoretical assessments and greater understanding of the practical aspects of Drama.
· Feedback-Driven Academic Growth. Teachers consistently provide students with constructive feedback following assessments, allowing them to reflect on their strengths and areas for improvement. This feedback loop helps students make progress in both their practical skills and theoretical understanding, which is evident in improved academic performance over time.

	· Pupils’ enthusiasm, participation in independent work, their interest in going deeper, extra- curricular response.

· Pupils’ ability to make connections and explain for themselves.

· Pupils are keen to talk about their learning.

· Pupils take up leadership opportunities with enthusiasm.

· Extra-curricular provision linked to the subject has a positive response.

· A broader and more varied curriculum, along with an expanded extra-curricular programme, has supported pupils in developing greater resilience — helping them overcome physical challenges and learn to handle setbacks with dignity 

· Pupils have gained confidence through mastering new skills or representing the school in sports.

· The incorporation of more roles and responsibilities and look at production related questions in KS3 assessment as helped pupils Understand the importance of each aspect of the theatre and applied this to practical activities.

· Pupils have strengthened their social skills through Drama by working collaboratively as an ensamble, resolving conflicts constructively, and communicating effectively in a range of group settings.

· Pupils have enhanced their cultural awareness by learning about and showing respect for a range of performances and styles of acting around the world- such as, naturalistic and non-naturalistic theatre looking at melodrama, mime and physical theatre.
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